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Maple Leaf School Continuous Improvement Plan Synopsis 

 

Numeracy:  

 Increase Friendly # to 10 math fact scores in Grades 1 and 2 working 

towards all students achieving mastery of Mental Math to18 Facts by grade 

4 

Literacy: 

 Increase reading comprehension at all levels.  

 Increase written and oral communication skills at all levels 

French: 

 Increase French language usage for French Immersion students in all areas of 

the school 

 Increase Grade 4 French immersion reading in French in the area of using 

strategies to make sense of texts. 

 Increase in the number of students reaching the GB+ literacy grade level 

targets    

 

 

 

 

 

 

Maple Leaf School Profile 

Maple Leaf School’s learning community is focussed on growth for all learners in the 
areas of critical thinking, problem solving and making connections to their 
knowledge and understanding. 
   
We have 23 classrooms with over 30 professional staff, 12 educational assistants, 
1.75 administrative assistants and 3 custodial staff.  Within this group we have 



1.5FTE school administrators, .5 FTE Guidance, 2.5 FTE resource, .5 FTE EAL teacher, 
2 FTE physical education teachers, 1 FTE music teacher, and access to early career, 
literacy, numeracy, French language support coaches, 1.5 FTE reading recovery 
teachers, and 21 classroom teachers. Divisionally we have with 2 full time home 
school liaisons, 3 part time school psychologists, 3 part time speech pathologists and 
2 full time senior administrators.   
  
STRENGTHS 
The major strength of our school is our educators that help to establish a strong 
learning community at Maple Leaf.  Their dedication to learning and diversity 
provides an ever-growing population of learners from all over the world sharing a 
passion for learning daily and in an increasing variety of ways connected to 
people’s experiences.  This applies to staff, students and parents alike.  Watching 
the staff access coaches, PD opportunities and engaging in collegial discussions 
shows their caring and intention to their own personal growth as an educator.  That 
same goes into learning about the children in their care both as learners and as 
people from many diverse cultures, and we see many examples of that in the 
relationships that are ongoing or regularly being created with our community. 
  
EQUITY 
Our division equity policy is very helpful in making sure that the basic needs of our 
students are provided for and non-negotiable.  Things like covering the costs of 
field trips and mass purchasing of school supplies make sure that the students at 
Maple Leaf School have a more level playing field in their education. We provide 
education to children that range in socio-economic status, which means there are 
differences in the opportunities and resources available to students outside of 
school.   From a school and divisional standpoint, we are doing our best to make 
sure our children have an equitable environment once they walk through the school 
doors. 
Our growing diversity as a community is something that is challenging people world 
wide.  Our inclusion policies and practices are helping to create an environment 
where everyone feels safe and valued for who they are.  Our access to the local 
SWIS workers is also allowing us to help children and families overcome some of 
the new changes they face.   
 
 
CHALLENGES 
We face many challenges as a learning community, one of them being children's 
self-regulation by having about half the average square footage per student that 
other schools in Manitoba have.  At this point, we have less than 81 sq/ft per child 
and that number continues to shrink as our population rises.  We currently have 505 
students and this number continues to rise.   This also has an impact on our physical 
and mental wellness.  We are working hard on these two areas to help children 



deal with issues that arise and providing more activities structured or otherwise for 
them to take part in.  Our spatial reality and population increase means doing 
more with less. The issues that arise from lack of space will continue as there has 
been no announcement for a new school for our community. 
   
 
Geographic Profile 
  
Maple Leaf School serves two slightly different communities that overlap.  As an 
English track school, we serve about half of the urban Morden children.  As a French 
track school, we serve all of Morden and the surrounding area including the 
surrounding school divisions who do not provide French Immersion in their 
communities.   At this point, we are serving 505 students which is far beyond even 
our predictions made last May, and that number continues to rise; as our community 
continues to grow, so does our school population.  Approximately 41% of our 
student population is in French Immersion and 59% is in the English track.  
 
Our EAL/New Canadian population comprises over 27% of our total population 
and about 70% of our new students arriving in our community are English Language 
Learners.  One of the major impacts of the influx of New Canadians to our 
community is that our scores and data present as leveling off.   Our data indicates 
that our students still achieve beyond the provincial norms, but that the number of 
students learning the English language is having an impact on the scores.  We have 
many children learning a second or third language not just the content or our subject 
areas.  As Fountas and Pinnell Literacy Continuum (pg 226) states, “ELL’s need a 
greater level of support and expectations will be very difficult for them to reach.” 
We strive to make as much of this as possible happen in the classroom so that these 
new students have a strong sense of belonging while they acclimate to being in a 
new country and school.  
 
Our declared AAA population is currently just under 4% of our student 
population.  Of the 76 families that filled out the last EDI forms for our catchment 
area 57% of the children are male and 43 percent of the children are female. Of 
the categories looked at our average score is 8.4 out of 10 so we should have a 
fairly strong group of young children arriving at Maple Leaf School soon.  Their 
biggest area of need is that of “Physical Health and Well Being “ and as a school 
with 50%  of the square footage compared to the average Manitoban school this 
continues to be an large area of concern.  Emotional Security and Social 
Competence are two areas of strength, which hopefully will help to slightly offset 
the pressures of being in spaces that bring the children into closer proximity with 
each other regularly throughout the day.  
 
Mission Statement 



 
Maple Leaf School is dedicated to:  

 Working as a community to provide a safe, caring student-centred learning 
environment where diversity is celebrated;  

 Activating student learning in support of our children reaching their potential as 
creative, responsible, and contributing members of our democratic society; and  

 Working together as a staff to advance our capacity to improve student learning  

Principles of Learning 

 Learning happens in a supportive community where everyone feels valued and 
connected. 

 Learning is fostered in an engaging, meaningful and challenging environment.  
 Learning is an ongoing process enhanced when learners are aware of established 

criteria and receive critical feedback. 
 Learning is enhanced when learners set goals, practice, and assess their own 

success.  
 Learning is both collaborative and individual. 
 Learners gain the deepest understanding when they communicate their learning. 
 Learning is a process involving modeling, connecting, and reflecting.  
 Learning is enhanced when individual learner’s needs are acknowledged and 

supported. 
 Learning builds from prior experience and background knowledge. 

 

School Priorities 

Literacy, Numeracy, French (ESD, Wellness/Self-Regulation and Physical Literacy 
will be integrated into our school priorities)              

  

ESD Focus 

As found in a separate plan, our key ESD goals are to teach students to practice 

responsible decision making as active members of their various communities.  We 

want them to both recognize and develop a culture of caring and shared 

responsibility for themselves, their community and their environment.  This will include 

connections to mental/physical health and nature.  We will keep a list of all the 

activities that we do over the year that address this area including the change in 

some of our outdoor spaces.  With both student and staff planned and supported 

initiatives we will continue to highlight the importance of this area in all of our lives 

including areas of found in curriculums, and the day-to-day running of our school.  



We will also continue to promote and share our ideas within the communities we live 

and work in.    

 

Career Development 
 
Career development is an essential component from Kindergarten to Grade 12. 
Though less specified in the early years, students at Maple Leaf are working 
towards career development. Through making connections in their education to 
potential careers, career development is intertwined in all subject area learning 
outcomes. Skill sets that are becoming more desirable in the working world are now 
being offered to Maple Leaf students, including Coding, Makerspace, and 3D 
printing.  
 
 
Programs Offered  
We are a dual track school with programming offered in both French and 
English.  In our English programming, we offer English Language Arts, Math, Science, 
Social Studies, Physical Education/Health, Music, K-3 FCC French, Gr. 4 Basic 
French; Visual Art is integrated into other subject areas.  We have K-4 French 
Immersion with students learning in French with the exception of English Language 
Arts from Gr. 1 to 4 and Music.  The students receive English Language Arts, 
Français, Mathématiques, Sciences de la Nature, Science Humaines, l'Éducation 
Physique and l'Éducation à la Santé. (English Language Arts, French Language Arts, 
Math, Science, Social Studies, Music, Physical Education and Health.)  Visual Art is 
integrated into other subject areas.  Kindergarten and Gr. 1 in French Immersion 
are both focused on French oral language acquisition.  Our Kindergarten students 
receive instruction solely in French except for Music class.  Formal French reading 
instruction begins in Grade 2 in this program but formal English reading instruction 
begins in Grade 1.  Our school also has a variety of extracurricular sports and 
activities throughout the year for children of all ages.  These include Volunteer 
Choir/ technology/ art/ makerspace and intramurals along with numerous other 
physical activities and games.    
 
 
Divisional Goals 
Western School Division believes that it is our job to ensure quality numeracy and 
literacy instruction and learning for all students, through building student and adult 
capacity in critical thinking, problem solving and making connections.                 
                Sub-Goals: 

 



a. Students will use metacognition to develop deep understanding while 
learning,                          applying and transferring the 6 strands of 
English Language Arts across curricular areas. 
 

b. Students will engage in meaningful, relevant and context-based 
activities that support the development of essential literacy skills. 
 

c. Students will develop and use numeracy and problem solving skills in 

the deep exploration of open-ended, authentic problems. 

 

d. Students will engage in meaningful, relevant and context-based 

activities that  support the development of essential numeracy skills 

and the progression from procedural/concrete learning to 

conceptual/abstract learning and making connections. 

e. Staff will use evidence of student learning from a variety of sources to 
determine where a student is on the learning/developmental continuum 
and to guide planning, instruction and assessment for future learning. 

 

Western School Division Board Priorities 
 
 
 

1. Improve Student Learning 

2. Inspire a Culture of Integrity 

3. Encourage Adventurous Achievers 

4. Deepen Community Relationships 
 
 
 
 
 
 

 

Continuous Improvement 

Numeracy 
Numeracy Targets: 

 Increase Friendly # to 10 math 

fact scores 

 50% before leaving grade 1 

 90% before leaving grade 2. 



 90% of Mental Math18 facts by 

end of grade 3. 

 All students achieving Mental 

Math to18 Facts by grade 4 

 

Numeracy Goals: 
(Deliverables) 
 Staff will use data collection in 

conjunction with learning and 
developmental continuums to 
guide planning, instruction and 
assessment for future learning. 

 Students will develop a better 

understanding of key 

competencies.  

 Staff will choose research based 

strategies to inform practice and 

meet set goals. 

 Staff will provide Cross-Curricular 

implementation of numeracy. 

 Students will engage in 

meaningful, relevant and context 

based activities to apply 

numeracy skills. 

 Numeracy learning will occur 

through Inquiry, Play Based 

Learning, Project Based Learning, 

and exploration. 

 All students will Master their 

problem solving skills; we will 

improve our problem solving 

scores. 

 Students will have a strong 

understanding of “fiveness” 

(benchmarking to 5 fluency) 

 Students will make strong 
connections between mathematics 

Assessment: 
 Kindergarten/Grade 1 Counting 

Principles Survey 

 Grade 1-4 Mental Math  

 Grade 3 Provincial Numeracy 

 Report Card Data 

 Classroom Data 
a) Regular Practice 
b) Portfolios 
c) Evidence and Artifacts 

 



and their own Life using 
meaningful and relevant lessons 
(PBL).  

 Students will demonstrate 

flexibility and fluency in 

recognizing and applying grade 

appropriate mental Math 

strategies. That is, being able to 

apply mental math strategies in a 

variety of problem solving and 

real life contexts. 
 

Strategies: 
 Support Project Based Learning. 

 Build off good practices that could attribute for the significant growth. 

 Encourage teachers to show equations with a missing variable and in 
various locations.  

 Emphasize the significance of mastering counting principles, benchmarking 
to 5 and fluency between how many more until 5 and how many less than 
5 concepts in Kindergarten. 

 Work on questioning and identify common misconceptions/mindsets about 
developmental readiness for subtraction and division. 

 Balance between procedural and conceptual understanding of the facts 
and strategies in our teaching.   

 Using meaningful authentic lessons to make stronger connections with 
numeracy.  

 Respond to assessment data / identify struggling learners. 

 Recognize and use mathematics in other areas and courses than math class. 

 Recognize and support EAL needs. 

 Inservices with coach November 21st and February 1st this school year 
focussing on our school and divisional targets. 

 Numeracy Coach working in classrooms. 

 Partners in Practice 
 Using a variety of Math tools and manipulatives. 

 Divisional Math 101 after school sessions such as  K-8 developmental 
progressions and thinking mathematically  

 Teachers will provide every student with Rich Learning Experiences 

 Using math games, gamification of classwork. 



 Play-based learning 

 Incorporating physical literacy in math. 

 Really important that the foundational friendly # to 10 concepts are the 
primary focus for Gr. 1. 

 Build off good practices that could attribute for the significant growth 
(collaboration, communication, research supported practices) 

 Provide open ended problems 

 Show equations with a missing variable and in various locations.  

 Emphasize the significance of mastering counting principles, benchmarking 
to 5 and fluency between how many more until 5 and how many less than 
5 concepts in Kindergarten. 

 Have to work on questioning and identifying common 
misconceptions/mindsets about developmentally readiness for subtraction 
and division. 

 Connect the concept of Fluency in literacy to numeracy – what does being 
a fluent mathematician look like? How can we develop this fluency/flexible 
thinking? 

 Teachers will build capacity and efficacy through PD opportunities that are 
school, divisional, provincial or web based along with collaborative 
practice with peers and use that knowledge to increase student learning. 

 
 

Data and Evidence: 
The graphs below demonstrate students ability to solve addition and subtraction math facts. Friendly 

# to 10 facts is a focus. This also connects to the importance of mastering counting principles and 

benchmarking to 5 and fluency answering how many more until 5 and how many less than 5 

concepts in Kindergarten. 

 

 

 

 

 

Gr. 4 Addition 



 
Gr. 4 Subtraction 

 
Gr. 3 Addition 

 
Gr. 3 Subtraction 

 
 
 
 
 
 
 
Gr. 2 Subtraction 
 



 
Gr. 2 Addition 

 
Gr. 1 Addition                                                                           Gr. 1 Subtraction 

 
The Chart Data below is reflects 2018 Provincial Grade 3 French Immersion and English 
classes provincial report card data averaged together and by grade. 
 

MATH DATA - TERM 2 AVERAGES - 2018-19 

Grade 
Knowledge & 

Understanding 

Mental 
Math  

& 
Estimation 

Problem 
Solving Overall  

Average 

Grade 1 3.3 3.3 3.1 3.2 

Grade 2 3.5 3.3 3.3 3.3 

Grade 3 3.4 3.3 3.2 3.3 

Grade 4 3.5 3.3 3.5 3.4 
 

The following chart indicates results on average for our grade provincial numeracy 
assessment. This is the average between French Immersion and English grade 3 classes. 
Students use of mental math strategies to answer addition and subtraction to 18 is an area 
of focus. 



 

 

 

 

 

 

 

 

 

 

 

 

Provincial Numeracy for Grade 3 

  NOH Approaching Meeting 

Out 
of 

Range 

Student predicts element in a repeating pattern 4% 16% 79% 1% 

Student understands that the equal symbol represents 
equality of the terms found on either side of the symbol 8% 17% 75% 0% 

Student understands that a given whole number may be 
represented in a variety of ways 7% 6% 87% 0% 

Student uses mental math strategies to an determine 
answers to addition and subtraction questions to 18 5% 24% 71% 0% 

 

Successes : 
 Numeracy Coaching 
 Mental Math improvement over last 3 years. 

 Students # 10 math facts increase as student groups move from grade to 

grade (from 6% to over 20%) 

 Problem Solving scores have increased 

 Students are starting to use subtraction with 10-part part whole 
 Students are representing multiplication with Cuisenaire rods 

 Students are seeing relationships (connections) 

 Subtractions with number lines 
 

 



   Continuing Improvement 

Literacy 
Literacy Targets: 

 Increase average Grade 3 
provincial assessment scores in 
English by 3-5% for next year 

 Increase the average number of 
students meeting the baselines for 
Fountas and Pinnell guidelines 
across the board by 3%.  This 
will have to build from now as we 
make changes from what we 
learned last year.   

 To see an increase of .1 in our 

student report card writing scores 

(calculated triannually) we would 

like to see our school average 

reaching to 3.3 or 3.4 this year. 

 

Literacy Goals: (Deliverables) 
 We will see an increase in 

average student comprehension 
scores in the PM and F & P 
levelled scores but going well 
beyond just a number or letter.  
The goal is increase the 
percentage of  students 
achieving at grade level in 
June(Once the data is available 
on CLEVR we can begin using 
cohorts, EAL students will be 
incorporated once they achieve 
a stage 2 status.) F&P Scores  
 Grade 1 - D to I    Grade 2 - J 
to M Grade 3 - N to P Grade 4 
- Q to S 
GB+  Grade 2 – 9    
Grade 3 – 16    Grade 4 – 21  
these will have to be completed 
1st and third terms to create a 

Assessment: 
 Running records (PM and F&P) 
 Comprehension scores from F&P – 

within, beyond and about text 
 PAWS Data used to help with 

Report cards 
 Prov. Gr. 3 Reading Assessment 
 Triangulation of Classroom Data 

using co-constructed (teacher and 
students) criteria 



baseline that is comparable from 
one year to the next.   

 Staff will provide even more 
opportunities for our EAL 
learners to strengthen their 
English and French skills. 
(Incorporating EAL learners into 
our school data as they reach 
stage 2 if this information can be 
made manageable in CLEVR) 

 Students will understand the 
message of a book no matter the 
genre 

 Students will be able to identify 
comprehension strategies and 
why we need to learn them in 
order to help themselves. 

 Growth in oral language as 
found in a new baseline created 
from look fors from our 
continuum will promote further 
growth in writing and reading. It 
will allow them to explain their 
thinking.    
 

Strategies: 
 Recognize and support EAL needs.  EAL workshop being planned k-8 

with coach, EAL teacher and an Administrator. 

 Cross Curricular Literacy implementation. 

 Project Based Learning, authentic meaningful lessons, play based 
learning, rich learning experiences independently and with the coaches. 

 Continue with Running records training for those that require more 
support, with coach/specialist. 

 Inservice time with Literacy coach during staff meetings and early 
closings. 

 Training with teacher support coach and Literacy Coach in classrooms, 
targeting the many goals(deliverables) and linking them to reaching the 
targets that have been chosen for this year. 

 Literacy Continuum Book Study will continue beginning with the Oral 
Language and communication. 



 Shared and performance readings that are similar to read alouds but 
with increased student participation and decreased teacher 
participation including a culture of talk. 

 Staff will continue using the data from student assessment in conjunction 
with learning and developmental continuums(F&PLiteracy Continuum and 
PAWS) to guide planning, instruction and assessment for, as and of 
future learning. 

 Teacher modeling for students 

 Text features and structures will be taught directly in Grade 3 and 4. 

 Use more short target goals.   (Eg. learning sprints with a Grade 4 team 
attending a workshop starting in October) 

 Connect kids to quality literature through intentional choices 

 Use children's experiences to write about and provide experiences for 
them to write about. 

 Continue to learn more about grade band descriptors(and other ELA 
Renewal practices) and use that knowledge in daily teaching. 

 Focus on Balanced literacy(not programs) and use it to create deeper 
understanding.  

 ECHOES – EAL focus on Reading to a mirror(their own writing) to look 
for ways to improve it. 

 Teachers will build capacity and efficacy through PD opportunities that 
are school, divisional, provincial or web based along with collaborative 
practice with peers and use that knowledge to increase student 
learning. 

 

 

 

 Students will understand the reciprocity of talking, reading and 
writing.  Talking feeds into the reading and writing.  Intonation and 



reading punctuation need to be in oral expressive language, reading 
and writing.  Students will be writing about the reading, showing 
evidence of thinking, and different forms of expressive language going 
beyond talk; using a gradual release of responsibility.  Develop both 
receptive and expressive communication using a culture of talk.   

 Staff will use an oral anchor chart in rooms based on their work last 
May showing expected progressions from Kindergarten to Grade Four. 

 

 
 Guided reading work will concentrate on comprehension and systems of 

strategic action. We will build school wide toolbox of strategies to 
increase student comprehension and the use of oral language that is 
observable for triangulated evidence. This will develop both receptive 
and expressive communication using a culture of talk.  Oral, Visual and 
Technological Communication with a comprehension of text in various 
forms for various purposes as per the ELA renewal.  

 Read Alouds will be used to reinforce reading skills and metacognition 

using think alouds while discussing literature, we will be working on 

expressive language and building towards a gradual release of 

responsibility.  

 
 



 
 Writing skills will be worked on using the processing system for writing, 

with a concentration on the craft, as well as focussing on the 
reading/writing/talking triangle. 

 Continue building school wide anchor charts for key areas 

 Students will create and use criteria for single items, EG strong 
beginning, character development.  

 During a writing conference all children will use, “In my writing I want 
you to notice…”. 

 Teachers to break down writing to simple units eg. sentence structure, 
hooks, endings, problem/Solution, events etc 

 Expand writing genres through exposure to the Fountas and Pinell 
assessment. 

 Text features and structures will be taught directly in Grade 3 and 4. 

 Using writing continuum 
 

Data and Evidence:  
Reading: The provincial reading chart shows that we are above the English 

reading average but the French immersion numbers are ahead of the English 
numbers so we will focus on asking questions on our walkthroughs to provide some 
interim data.  We would like to see the French immersion numbers stay high and 
the English numbers rise to meet them.  By using the questions from the assessment 
regularly with learners we should see growth in all three areas across multiple 
grades not just in Grade 3.   
 



Grade 3  Provincial Reading  Needs Help Approaching Meeting Out of Range 

Student reflects on and sets 
reading goals 6% 5% 89% 0% 

Student uses strategies during 
reading to make sense of texts 9% 12% 79% 0% 

Student demonstrates 
comprehension 8% 14% 78% 0% 
Grade 3  Provincial Reading English Needs Help Approaching Meeting Out of Range 

Student reflects on and sets 
reading goals 

12% 10% 78% 0% 

Student uses strategies during 
reading to make sense of texts 

15% 15% 70% 0% 

Student demonstrates 
comprehension 

15% 16% 69% 0% 

Grade 3  Provincial Reading  French Imm. Needs Help Approaching Meeting Out of Range 

Student reflects on and sets 
reading goals 

0% 0% 100% 0% 

Student uses strategies during 
reading to make sense of texts 

3% 8% 89% 0% 

Student demonstrates 
comprehension 

0% 11% 89% 0% 

 
Last year was our first year of F&P data collection.  This year we are working on 
creating more forms to use during walkthroughs to target specific “look fors” to 
help us achieve this year’s reading goals.  The F&P assessment alternates 
between fiction and non-fiction as we go up the levels from Grade 3 and up.  
Teachers have an option in Grades 1 and 2 to use the Fountas and Pinnell 
assessment kits this year.   
 

Writing :Our goal last year was to see a growth of .1 or .2 in these areas from 

the previous year, we did see this growth in term 2 and 3.  With the coach 
helping, reflective practice, MRLC work, Fountas and Pinnell Literacy Continuum 
book study, and reflection on PAWS we did see growth in the third term for the 
school average.  This year we will continue with research based professional 
practices and focus on building teacher capacity and student learning through the 
strategies listed above.  Interim assessments will be done using Office 365 forms 
as part of walkthroughs, teacher feedback and the sharing of Term 1 and 2 
report card data collection with staff.  This triangulation of data should continue 
to be helpful with creating student growth in this area. 
 
 



Writing Report Card Data 

 Term 1 Term 2 Term 3 

2017/2018 3.0 2.9 3.2 

2018/2019 3.0 3.1 3.3 

Oral: We will be working on ways to collect a baseline for oral communication.  

Based on the Oral and Visual Communication chapter in the F&P Literacy 
Continuum and information on the Education Endowment Foundation website we 
know this focus on oral communication will help all areas of Literacy.  The 
difficulty comes in collecting non-subjective data.  Anchor charts will go up in 
rooms with the school-based continuum for student and teacher reference.   

Opportunities for Improvement: 
 We need to practice making inferences using objects not just text, as 

students struggled more with objects. 

 Despite being well above the provincial Grade 3 assessment averages 
we can still do better, especially in the English track. 

 More authentic project based learning that is cross curricular and less 
paper and pencil tasks. 

 Administrators will be asking to see more PAWS data from teachers 
throughout the year. 

 Our goals in ELA and FLA will need to mesh together as we continue to 
move forward and our coaches will be an important part of this process. 

 We want to focus on the F&P comprehension strategies because we 

understand that decoding is not reading.  F&P Learning wheels will be 

posted in rooms to help with this process. 
 

Successes: 
 The Grade 3 Provincial assessment is 32% higher than the provincial 

average two years ago in reflecting and setting reading goals. 

 The Grade 3 Provincial assessment is 20% higher than the provincial 
average two years ago in using strategies to make sense of texts. 

 The Grade 3 Provincial assessment is 21% higher than the provincial 
average two years ago in demonstrating comprehension. 

 We were 8% over the divisional goal for comprehension on the Grade 
3 provincial assessment. 

 We were 19% over the divisional goal for reflecting on and setting 
reading goals on the Grade 3 provincial assessment. 

 We saw a growth of .2 and .1 in our report card writing data from the 
previous year as targeted. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  There were many rich learning and project based experiences 
provided for students last year. 

 The Literacy Coach provided both in class and out of class professional 
learning opportunities for staff last year.   

 Grade 3 and 4 teachers were accessing reading using the Fountas and 
Pinnell kits in the genres of both fiction and non-fiction 

 Students were able to give evidence from text with prompts 

 PD was helpful this year in school, division, and the province in building 
teacher capacity. 

 Triangulation showed evidence that there was student improvement for 
retelling with comprehension and making connections (Students could 
answer questions like What does the story make you think?  Why do 
you need to learn to make inferences or connections?  What are you 
noticing?  What is the author’s message?  Quel son fait ce letter?  How 
do gem words make writing better?) 

 



 
Continuous Improvement 

French 
Language 

Acquisition 

French Targets: 

 Increase French language use 
by 4% this year from baseline 
created in the fall of 2019.   
2% by February and to a 
total of 4% by June 
2020(These %’s may change 
depending on the baseline we 
get) 

 Increase Grade 4 French 
immersion reading in French in 
the area of using strategies to 
make sense of texts by 8% this 
school year. (Question will be 
asked of students by admin in 
three blocks this year) 

 Increase in the number of 
students reaching the GB+ 
literacy grade level targets by 
2% for the fall and 2% more 
by June 2020.   

French Goals:  
 Greater participation in French 

taught in English Classrooms 

 All teachers using the 7 steps of 
oral language acquisition as 
provided by the French Language 
Coordinator and Coach 

 More risk taking in all French 
classes  

 Greater exploration and 
understanding and pride of 
French culture in all classes 

 Peer groups speaking in French in 
FI classrooms 

 Continued use of  French 
Language Coordinator and Coach 
in classrooms 

Strategies: 
 Using more French books in 

English classrooms 

 Creating monthly rubrics and 

grade level criteria with 

French Language Coordinator 

and Coach 

 Using videos created by 

Administration and French 

Language Coordinator and 

Coach that model strategies 

and language instruction 

 Using authentic opportunities 

for learning in the community 

as designated by teacher with 

support from the French 



 Continued evening classes for 
staff acquisition of French 
language and skills 

 Growth in the acquisition of 
common French phrases for both 
French Immersion and English 
classes 

 In French Immersion classes by the 
end of Grade 2 we want to hear 
no English during in their 
homerooms.  In Grade 3 and 4 
students should be automatically 
responding to all questions in 
French whether they are from the 
teacher or other students.   

Language Coordinator and 

Coach 

 Exposing students to French 

Language learning through 

media to model the language 

and demonstrate that French is 

a living language while aiding 

student comprehension.   

 Cross grade groups 

 Monitrice targeting specific 

learning opportunities 

 Je t’ai eu slips 

 PD opportunities for all 

teachers and targeting 

different areas of necessary 

growth as provided by school 

admin and the French 

Language Coordinator and 

Coach 

 French Assemblies 

 Project Based Learning 

 Rich learning experiences 

 More French Signage up 

around school as supported 

by the French Language 

Coordinator and Coach 

Opportunities for Improvement: 

 The creation of a French usage baseline by administrators will help us to 
grow in the area of student language usage. 

 At some point will it be possible to further instruction with French 
Reading Recovery and how will that look if k-1 is generally dedicated 
oral language acquisition. 

 The principal is meeting with the author of “A Reflective Guide for 
French Immersion Leaders” to clarify understanding of the French 



Immersion program at a deeper level.  This will focus on supporting 
teacher growth and best practices in Immersion pedagogy. 

 Our goals in ELA and FLA will need to synergize as we continue to move 
forward and our coaches will be an important part of this process. 

 

  Data and Evidence:  
Provincial Grade 4 French Immersion 

Reading Assessment Needs Help Approaching Meeting Out of Range 

  2017 2018 2017 2018 2017 2018 2017 2018 

Student uses strategies during reading 

to make sense of texts 3% 10% 16% 20% 78% 70% 3% 0% 

 We need to work on increasing the student’s ability to use strategies during 
reading to make sense of texts.  This will include transferring English learning skills 
to French.  It will also require some support from the French Language 
Coordinator and Coach to ask the questions on visits to classrooms.  It has been 
the lowest of the three areas in Meeting Expectations for the last two years 
showing a drop of 8% this past year.  We would like to see the data reverse 
itself in the next year and grow even more the year after.   Lists of specific 
strategies will be posted in classrooms, share with students and reviewed at 
regular intervals. 
 

 Maple Leaf School Baseline 

Class 
Teacher -
Student 

Student-
Student 

Academic: 
common 
regular 
specific 

Social: 

 common 
regular 
specific 

English Both  French 

        
 

      

        
 

      

        
 

      

        
 

      

        
 

      

        
 

      

        
 

      

This type of chart will allow us to track the use of language including whether it is 
academic, social repetitive or common, general or specific.  We will also track the 
difference between teacher/student interactions and student/student interactions.  



Common language is that used multiple times in a day, regular language would 
be that used on a weekly basis and specific language would be that language 
that is specific to a concept or theme but might not be used again for quite a 
while. 
                  

Maple Leaf School GB+ Scores 

 2e Annee 3e Annee 4e Annee 

2018/19 67% 66% 65% 
Our average GB+ is 66% .  1e Annee is only done once at the end of that year 
as they are engaged in mostly oral language acquisition up until that point, 
therefore the data is not included here.  This is an area that we will need to show 
growth in and the strategies from the Literacy section will need to be applied 
here.  We will target a 2% increase for the fall of 2019 and 2% more for June 
2020. 

 

Successes: 
 3% fewer students needing help this year with the provincial assessment 

in the area of comprehension 

 3% fewer students needing help this year with the Provincial assessment 
in the area of reflecting on and setting reading goals 

 25% higher than the provincial average from two years ago in 
reflecting on and setting reading goals 

 8% higher than the provincial average from two years ago in using 
strategies to make sense of texts 

 16% higher  than the provincial average from two years ago in 
demonstrating comprehension 

 Learning more about DREF for English teachers and for French Immersion 
teachers more time with a DREF staff member 

 Audio books available using QR codes in the library 

 Field trips that provide and promote French language and culture 
opportunities 

 French Immersion classes providing opportunities to English classes for 
sharing of Culture and pride 

 Community interest and the growth in numbers in our French Immersion 
program 

 French Language Coordinator and Coach is experiencing more requests 
to build teacher capacity  

 
 



 

 

 

Assessments (Local/Provincial), Data & Evidence:  
 Classroom based evidence 

 Communication with parents 

 School based projects 

 Provincial Grade 4 Assessment 

 GB+ assessment 

 School created baseline collated and posted by November 5th at that 
point we will reassess our plan for the year.    

 


